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outh Advocates and Indian Youth

dentify in-schccl Indian

youth and assist in determining their special learning needsﬂ
arranging special education services, changing special education
services when inappropriate, and providing a positive-Indian

identity; work with Indian parents ‘in the formation and opetation of

parent coamittees; and provide information dissemination re: - ‘
educational and vocational options for ip- and ¢ut=of-school Indian ‘;
Youth. Evaluating COSEP's three years of opération, tbis document

presents tabular data describing: identified cut-of-school, school
low, and average incidence school districts
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age Indian youth (high,

in-school Indian youth ;ﬁentified via Title IV~-M participation;
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Indian youth receiving

Indian stu

students who have special learning needs; Iitle IV-A fparent
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Resource People trained to act as liaisons between Indian families
and the schools 'in .Northeastern Minnesota. where COSEP gcals are to:
identify out'of school Indian youth-and\arrange special in-school or
out-of-school services for these yonth.\h

ecial education services, Title I services,
and other special services; frequency of special academic help for
deats; 1nterventlon involvesent by advocates with Indian
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personnel via dnnecdqtal raccounts. (JC)°
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Introduction: The Need and the Notion
- s L ) . - - ,

. ) !
Appropriate\educationa1 services for Native American students

’
Py .

has been 2 1ong-recogn1zed need, particulary ‘in some schoo} d1str1cts

in Minnesota In these d1str1cts data has been kept that 1nd1cates .

) that there is frequent]y“a Tower success -rate in schoo] sys tems wh1ch‘ .
’ 7
N serve Native American students in grades K-12. Extensive parenta] "

and community 1nvo1vement in these d1str1cts, through school boards
and parent committegs 1g part1cu1ar have defined this need to the
point that few people 1nt1mate1y involved can d1spute its presence

In Northeastern Minnesota, “in 1974-75, spec1a1 pragrams des1gned

to ass1st Nat1ve Amer1can students existed 1n the Du1uth area, in the

" Nett Lake—Orr area, in the Leech Lake areas, and in a few 1so1ated ’

C - school districts withln the tr1ang1e (See Map Appendix 5 ). Most of
. 7
the schoo] d1str1cts in .this. reg1on however, were not actlve1y engaged

in efforts to provide for specia] learning needs of Native American.

-
.

students as a cultural group, ‘thus prq?pt1ng descript1ons of th1s area .

s "the No-Man's Laad of Indian Education The paramount quest1on

-
. 7

!
was, how many Native Amer1can students were attend1ng or had attendéd /

e

and dropped out in these dastricts, Re1ated to thij!iuest1on were

other questions: Who are these students? How are they dolng in schootl?

»

Are‘s;hoo1 officidls aware of spec1a1 fund1ng sources (oartitular1y Y

T1t1§ﬁIV -A of the Ind1anQ£ducation Act) : Are parents aware? Are,schoo1 '
off1c181s 1nterested and willing to app]y for and administer these funds?
: - Are parents interested and willing to advoqate for?this service and sérve
in‘advisory.?apacity regardingxthe‘administration of -spbcial programs?
. » L . i _

[
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. Sect1on and Educat1on 1e2ders in-Nett Lake, 1n co]]aborat1on w1th

. . .
. .
- i N ¢
.
- “ - "
. ‘e
- e
A

How~adequate1y are Nat1ve American students preSenth being served
through existing trad1t10ha1 and spec1a1 education channels? ]
N The motivation to find answers to these‘quést1ons and u1t1mate1y

_'to encourage new Spec1a1 sérvices whsre needed, came from 1nd1v1dua1s

- experlgpced w1th spec1a1 1earn1ng needs of Native American students 3

\ /[‘

poe
S~

fn Minngsota. Leaders in the Duluth off1ce of the .Indian Educat1on

area. 1eaders*1m SpeciaT Education and Title I, estab]ished a precedence

3
by me]ding T1tTe 1 money and spec1a1 education money to institute a

comb1nat1on data-gather1ng and serv1ce-prov1d1ng program for Nat1ve

American students in the area Th1s project -was ent1t1ed "COSEP",

»’

Comprehensive Special Educat1on Proaect

’

COSEP was planned for a thrée year 1ffe span wou]d be adm1n1steﬁéd

by Nett Lake Schoo1 but wou]d WOrk 1n 19 school d1str1cts

¢

Grand Rap1ds C ' E]y

Coleraine " 0 ) TOWersSoudan ‘
.Nashwauk-Keewatin : Gogk (St. Louis County)

. -Hibbing 4 . . International -Falls - o
Chisholm = . ‘ South Koochiching
Buh1 3 s Biwabik . \
Au$. Irom. o Gilbart , :

‘ . Virginia ' . Eveleth SN S

f Aurora-Hoyt -Lakes . < Litt1efork ' .

Babbitt o . :

)
~—

‘ Nett. Lake'Schoo1 Was chosen as-f1sca1 and adm1n17trat1ve agent for

a numbér of reasons® First, the schoo1 1ocated on the Boise Forte Ind1$n

-

Reservat?on, in thg v111age of Nett Lake is an In31annschoo1 serv1ng
4

-~ Indian ch11dren in an a1l Indian canmun1ty, and 1is. contro]]ed by .a locally-

e1ec%ed Ind1an sehool board. This makes Independent Schaol D1str1ct #707

(Nett .Lake) wunique 1n\the area. The schoo] board and key staff of the

' schoo]:were Lcute]y aware of the un1que educationa1,needs of Indian studentsy

. . v .
and were receptive to the possibility that.Indian spudents in nearby areas

s -

- - [ 7
B e l”

RO e e

»




* were exper1enc1ng 51m111ar d1ff1cu1t1es Further, fam11y and .

"Nett Lake and Nag1ve American, fami]ies in 3ome Range commun1t1es
- In addition the schoo1 board and super1ntenaent V1rg11 Nurr,

' were fam111ar’w1th spec1a1 -funding, programs for Native American:

reservation ties were a1ready known\to ex1st between peop1e in

t -

l
|
¢

E

students; part1cu1ar1y Title IV-A of the Ind1an Education Aqt

fThey had estab1ished creq1b111ty with the p1anned fund1ng sources,

SpeciaJ Education and’f1t1e I, as ue1] as w1th pr1me backers of

et

the project in the Ind1an Education Section of  the State Department . s

‘ -

of Education : ‘ !
F1na11y, the size of the d1str1ct presented § un1que advantage.'

The relatively uncomp11cated adm1nistrat1ve and fiscal structure of o

staff, wh11e at the same t1me,\a11ow1hg a higher degree of involvement

by the schio] board in mon1tor1ng the proaect In short, COSEP wou]d

become a proJect for Indian peop}e, run by Indian peop]e Credibility

?f this.- sort was deemed crucial to the u1t1mate.success of the project.

- o

Funding for COSEP presented a serious 6ha11énbe to the resource-
fulness 4f the planners. While both T1t1e I and Special Educat1on funds

were pledged, each of these fund1ng sources carry restrictions that

made 1aunching the proaect more than-a simple matter of hiring staff

‘A regu1at1on on the amount of Title I mongy a d1$tr1ct can receive

-~

per f1sca1 year, J1m1ted the amount available to, COSEP to. $18 000 00

'per yeart Spec1a1 educat1on funds wake to be delivered to Nett Lake

'1n the form of state reimbursement of a percentage of employee sa]ar1es;

-

with COSEP staff to be considered as reimbursab]e Unfortunate1y, ;

thissmoney would arrive in Nett Lake n44}1y one year’T/té ‘and wou]d
- l

o;”, X . ) 3 Y . . ’ .

T oas
-
4

. .’< the district would a11ow more f1ex1bi11ty and freedom for the COSEP' ) ‘7 j
[



/
_ individuals hired qualafy under CETA gu1de11nes. Re1mbursement of-

‘ 4 | - s ’ ’
. ' -

(Y ] ., ‘ . i ) . .- i
- : o o , \\<T\
’ r- . : “) o
- -- - ' ’ -
strain the financial reserves of Nott Lake Schod] in the 1nterim oot

The solution to this dlfficult prob]ém came from administrators
of C.E. T A. (ComprehenJ;ve Emp]oyment\and Trainihg Act), ‘a Federal
employement program handled for this area by the Arrowhead Economic
Opportunity Agency, in. Virginia Minnesota " Five' CETA poSitions
were designated for'Nett Lake School, with-the restrictiqh that the

salarfes and fringe were 100% and'were made‘monthlj to Nett Lake  °.
Scheol. Sgpcial Educat1on Reimbursement, earned durang this t:me,A
could now be used in the second year, of the project, and COS@P had
at last become a rea11ty It is safe to say that CETA provided the

L3

f1na1 1mpetus whieh saw COSEP leave the p]anner S page to take form

.and substanee‘at last. _. oL
' L) ' .
# - * ~
- / i
5 \ I ~
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"
L) -3y




| " 1. -gqé1s.énj Qbjectives .'; B , ' S
s ™ K ImitialGoals <N S\
.\ o Initia]lgoa1s nsre broad-paseh, for no Jone knew j:;t ékactJy‘

what qqald'be‘found in ;he project area. Below is a summary,

. , condensed from:an early proposal of COSEP. . o
5 1. Needs’ Assessment . ¥ -
R v a. .Determine numbers of Indian students in attendance in

:each_qistr1ct.

-+

[ '
v .
* . .
{
’ ’ »
»
y ® " . 4 . »
4 -
4
.

. . ) . .
“#* b. Determine numbers of Indian students receiving inappropriate

_:- .7 % educational services. . . ’
B . ; g e oY
- Z. Advocacy 1 - K ' .
é.< Provide advocdcy. for Indian students needing speEia]-he]p
i R 4 s .
e and/or receiving inappropriate services.
. . - ’ . . 1 '
Lo 7 b..'Entourage deVeTopqent ofgnew services. .
. 3. ' Parent Involvement L Yl o
. 3 '
- > a. Establish d1a1ogue with parents of Indian children, and
. ) . 'Y
s . /. " ‘Serve as a communications brldge between these parents )
' and school offjcia]s '
- N ‘
. . - b Deve]op Title IV-A Indian Parent Comm1ttafs
' 4. Act1v1t1es ’ -
L o !
= ‘ Six staff persons were hired, the first week of Februany, 1975,
-4 B e 2
- four were designated Native American Youth Advocates, one was/ént1t1ed -

Education Consu]tant and one was’ the Program Manager, In add1t1on, ¥1rg11

Wurr, Supt. gf Nett Lake Schoo] waS*ﬁésignated Projtct Dfrector Each

advocate was assngned a geograph1c part of the prOJect_area, numbers of
. ‘ N ’ - N

Q . . ' < ) A .
CRIC - Y AU R ' co
, ) - . - . . . )
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" advocate, the parent, the schoo1 official, and®he student himself.

contact Nith ‘the schoo1 d1str1cts ) -\' Y : e

: p'rob]"ems, and in r{etrospect‘ was 'not\an approph'ate" way to begin .COSEP.

| COSEP s taff i

. COSEP .staff:

. oy - o . ’ * .
Indian students (according to Title IY-A counts) were approximately-

. equa] 1n each part MaJor adm\mstrative respons1»b1hty was g1ven

to the Program Manager while the Educationa] Consu]tant was expeoted .f

to be "roving helper" to the advocates, expem a1Ty 1n estab;ishmg

The fi rst f1ve months of ‘the pY‘OJeCt were to be spent cenduct1 ng

a "needs assessment". UnfortunateJy, this appreach led to 9, number of

: . N ¢ . ¢
First, the heeds to be assessed were unclear. “tat1ng something as a -+

. "

) need 1nvo1ves a va1ue judgment. What is one man' 's p1easure may be

" another man's po‘ison In oth? words what apeears as a(aeeded service -

by one person may be deemed "inappropri ate or unnecessary by another, and

the needs of a part1cu1ar student can be dehned d1fferent1j by the
AN

[ ]
Determ1n1ng numbers of Ind1an students in, attendance was relatively

simple, even though the demetmn of an Ind1 an sthent is necessar11y

vague However determ1n1ng who was recewmg 1nappropr1ate services.

1nvo1ved making value “judgments &n the efforts of th.ose_a1ready prov1 ding

services, and few peop1e will accept with open arms unf‘equested criticism

©on‘a sensitivg 1ssue y people of unproven cred1b111ty This was precise]x

the reason wh need assessment cou]d not be suctessfuny conducted by
?é‘?m‘few months ‘ ' { e
_A méthod, evolved, however, '%rom this ear1y‘ Tearning experience for
\pred1b111ty had’ to @ established f'irst, through deve1opment

" of working re1ationsh1ps first with parents and studehts, and.then with ‘,

school officia]s 0n1y when parents had ga1nﬁd a sense of trust in the

advocate, were they vﬂhng to serve -on a parent committee or‘ caH upon an

T
‘V
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the other goals.
\ » :

.
’ ’ . N .
[0 g .

/.. . .~ _": . & Y ‘Q ‘.~ . . .~ . y o
advocate in a t,ime of need Simiiariy, schooi officials became wi]iing :

b sha?e infomat'ion, invo'Ive tﬁe advocate dn crisis situations and
Jeéision jn,aking, and trust the advocate s Judgment, Qniy after they -
began to»fee'l the ad.vocate was reany there 0 heip them, -and couid- ‘
h'ei)p thém Credibility of, this type can comq on]y by repeated con,tact, R
by sensitive 1istening, by résourcefu'lnes-s, and hy honest, professtonai

dependabiiity ’waelopment of this credibi‘lity became the. real geai

, of the first mohths, and uhtimatdy opened the way for achievement of

@9

-

B. Revised and Present Proiect Goais . L roe E

“\_‘ . Ot of Schoo] Indian Youth O e « .- ;‘
o a. ahientif.y out~of schooT/schoo] age Indian youth ' .
- - '.b. Attempt to arrangé spec1a1 serVices Witlfin the schoo'l for .
' ’ these Indian ypung peop'le . .'\ - ‘
.44 c. Attempt to arrange s;rVi ces’ \aiternativey to the traditional
. .-/ school setting for out of schooi Indian yo*i '
h7‘2 In school Indian Youth S e T

T T a. Iderrtify all Indian youth attending schoo'l
{ :

[ . .
\\b. Assist in determining the special 1earning needs of these’

‘»..! young peopie o . - . " ' ‘. -
L. c.’ ASSist in arrahging services fbr Indian youth \/dho are not |
N presentiy receiVi ng, speCiai education serVices and who need
2 . . ' . . '
7 ..‘tpem. ‘.‘ _"" ‘ . ‘\1‘ ..H‘
o d’ Assist, in cl‘ianging speCia1 educati.on serVices for VIndi~an
i A *student?, if present services are deemed inappropr\ate,
. 'e.x "Prov1de a source of pos1tive Indian tdentity to aH Indian
‘ 1 _,_students. “ } " o — So- .
y S
N . ‘ / ., (' -

[




a. Ass'l,st in organ'lz'lng Parent Ceumftteesnurwer T1 t1e Iv- A
) of the Ind1an Eduqlt'lon Act.‘ - RIS

b 1
.

" b. Provide infomat'lon to parents perta'ln'lng to the many R

d——

' facets of Indian Education P
¢. Provide training sessvlons to Indian parents perta1n1ng to

. Tit]e IV-A of/)fe
£ =
. d. 'Assist parent/c

" »"\ of the Title IV-A f;rogr

Igdian Educati on‘Act.

! A :
planning and administration

’

\/'

AR}
-

4. D'lssem'lnatjon of Informat1on' ' ; : . o

’

a: Prov1de informatlon to Indian students and their parents

pertain'lng to 1nst1tutes “%f h‘lgher-education (i .e. colleges’

and vocati ana] schoo]s)

g
* aid » an
'Cu Provide 1nfonnat1_on to the Indian comnun1ty pertaining to

Ind'lan cu]tura %nr'lchent eVents

. * .\#5 . N

. J
.
. -
. B \ . » - L
> N ) - -
. . . . : . .

ssist them Jdn comp]et'ing forms .’ A

3.’Parents &F Indian students R e T e TR

bs... Provide ?format‘lon to Indian students pert’n'lng to f1nanc1a1 ‘7

A
\ %Y




II. ‘Ana1ys1s,and,Implementatfon A .

‘ “.5: . N1th the evo]utioneof new goa]s.and direction§ from the or1g1na1
\;{ ' o COSEP proJect a new structure of staff also.evolved. The number of
‘_ ‘advocates was increaseqd from four to f1ve~1n the second year of the *
"‘;;ggt, “project, 1975-76, and the educational consultant position was e]iminated
JXk:Ehe'dut1es of the educational consultant’ were assumed by the progra#
manager. :A cash grant was‘given to Internat1ona1 Falls to be used in

.i " ' . tonjunction with lTotal money to hire an advocate for that schoolidistrict
who would ‘then be uinder local supervision and'use COSEP in an advisory .

caoac1ty This was the first seed planted toward eventual local contro1\

of all of the Advocates ‘ ' oo _
The poss1b111ty of local support of an Indlan Youth Advocate was
K enhanced by individuals in ‘the Special Education Section of the gtate -
. Departmert of Educat1on They consented to making four advocate pos1t1ons
ire1mbursab1e ‘from specia] education funds through 1oca1 school districts
;' ‘ for school year 1976-77. These four positions were g1ven to Internat1ona1
4 Falls, Tower, Grand Rapids, and Coleraine, which were the COSEP area o
\ _ districts with the highest Ind1an populations. Spécial Edugation
reimbursement was combined with T/l]e IV-A money in ‘each of these distr1cts
Four people were hired, two of whomi,ad al#eady been employed as,COSEP =

"Advocates. These four were renamed Indian Youth Resource Reople to bétter

fit Special Education terminolpgy and standards. : . .
4 R : : ' :
As the final project year draws to aﬁclose there are four Indian Youth .

Advocates, four Indian Youth Resource Peop]e a Prpject Director and a
Program Manager, a]] serving Indian young peop]e, in an attempt to ach1eve

s ~ ”
the fol]owing goals. '
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' . embarrassing "drop-out" status of a child or friend, and "the student o

_attendance dotnot complete secondary school; -~ this leads to a drop-out

. B
. «
- . . N
' ) e J
T
o » .

A. Out of School Indian YoUth o -

Identifying Indian—students who are 11ving in a schoo1 d1str1ct,_ -
are of school age, and have left school withéut finishing, is a d1ff1cu1t
task. School records do not designate the ethnic origin of students who . -]
have(drepped out; often, these students nay-haveileft the‘area; or may -~ L
have gone on to other educational programs, with the assi:tance of another l’,,<r
ag%ncy Parents and friends do not often openTy discuss the socially - |

. - -

himself may be reluctant to re-establish. coptact With a school staff. :

.
: ' : . -2

person.

Table 1/(page_J1 } indicates totals of known out-of—schoo]/
schoo1 agé Indian yéuth in 13 of the COSEP area scth] distr1cts The .

fact that this number hQSvr1sen1each year_.reflects the incredsed, ) J
~ - : . L
familiarity of the advocate 'with {ndian people in the area, and not /”
‘ ,necgssari1y an increasing incidence rate of drop-outs. Table 2 . " /
S, : ‘ P /
(page 12 ) is a cohparison. af Indian student drop-outs with the ‘present /.
. T1t1e IV-A Indian student counts (these are not drop-out rates ) 41 .
The percentage of Ind1an students who' do not finish schoo1 varies markedly,
J .
from one d1str1ct to the‘next. wni1e COSEP 1s act1ve in sixteen d1str1cts, \

o, ¥
at present, three of these districts have no known out- of-schoo1 Ind1aﬂ

youth. However, in a.few d1str1cts, the majority -of Indian students in

.

per student in attendance ratio in excess of 37%, , )
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‘even gregter challenge. Many of them have gone on to estabhsh er-
patterns without a high school” diploma, taking jobs and/or starting
| a famﬂy Most ho]d Htt]e desiré to return to the h1gh schooI
setting, a]though some are anxious to obtain training that may make'
them more employable. Numbers, such as in Table:3' (page 14 ), show
’precious Htt"le of the efforts by the advocates Needless to say,
this sort: o} work m’ust be maintained cont1 nuously; one cannot simp]y
1mp1ement a n)‘ogram to\\ean-up" the drop-out prob];m Opportummes.
circumstances, ang most impo(t'antlj', people, aré ,always.changmg‘ and -
_ what abpeared unacceptable to a youth one year, may beeome q‘(ﬁte de-

o S ' s
sirahle the next. B L 4,
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- As'sist'lng“theée students once they'have been identified is,; an ', .
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‘8. In Schoq] Indtan Youth o TR

' 1. Identification . '{ ‘ " "o . L
- Customarily, Title IV-A Indian- student ‘counts are subm1tted, | |

1n-ﬂ1nnesota, to the Indian Educat1on'$éct10n of the State Department

of Educat1on. They in turn submit the numbers to the Hashingtqn off}ce K

for Title IVJﬁ{ywhere ‘the size'of-eadh e]igib]e grant is determined on \,-

.4;?Er capita basis ' Super1ntendents mus t submit these numbers each * '

fall, In the absence of spe 1a1 Indian education personnel, the in-

formation is often gathjred é_y buﬂding/mnc}pa]s 'Th1s can resu]t

in student counts far?lower than those ascerta1neé when an advocate or

adyocate-type person gathers the ‘data persona]]y, through home v1s1ts. e

[N o

Table 4: a- e (page16 to18 ) are tabulatddns of Title IV-K Indian student

counts ref]ect1ng the 1nf1uence of the COSEP/advocate and other Indian .

. . {
A
. .

edueatlona1 personne1 in 1dent1fy1ng Ind1an youth

b Gounts went down 1n Buh1 because families left the district, B

. whi]e Littlefork d1d not subm1t a tount " due to. parenta1\des1re not to
form a parent comm1ttee The cBunt changed s1gn1f1cant1y 1n Co]era1ne, TN

from 1975- 1976 ref]ect1ng a different procedure in 1ndent1fy1ng Ind1an ‘
/ -
youth requiring: a parental 'sign-off. Be]ow are the tota] Indian. student

counts for the seventeen schoo] districts for the three years of the .

-

N 2

_proaect. " ) a ‘ . | e LT
1974 466 ‘ : j R

oy 1975 /034 oo
| o976 025 £ L

ld

0nce aga1n, 1dent1f1cation of Indian youth attendi&b schoo] is a ’ ‘
contjnuous process . students graduate move or drop-out and Indian fam1]1es J
become known, who were not prevnous1y~knownu Part of an advocate s job 1in
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man} of thése districts is to p;bvide,a focal point-arpund which an
. i Indian community can 1dentﬁfy Nhene this'has not hapRened, Title IV-A’
programs have not.floyrished. In d1str1cts with an active Ind1an '

.f.Advocate, Indian Resource Person or Indian Hdme-Schoo1 Coordinétor, '

v

Title IV programs havé become an-important asset to the school district. =,

- \

.. - 2. spEN] Needs and Services o t , - "
Most of \the d1str1cxs in the COSEP area are members of spectal

.

educatidn c00perat1ves and thus have child study.systems in var1ous

\'stages.of'deve1opment.‘ One distnict, South Kdtchi;hing, does not have -

“

the services of.a spec1a1 education director. Thus the‘procedure by
)

which an Ind1an Advocate becomes 1nvo1ved in the assessing of needs A
X N &

and the u1timate de11very of serv1ces varies considerab]y from one-
district to the next. However, some princ1p1es hold true: )

1. Every dtst:1ct has some estab]tshed technique “for 1dent1ﬁy1ng

v ch11dren with spec1a1 needs . (
.o 2. Every district has atleast one spdﬁia] a;adem1c program to

| ‘ assist these children, within the school.

« The effect1veness,of-the advocate for these partjcu]an studénts
depends u]%imate]y on hts/her ability 'to wgrk\constructive1y within thej
"existing system. This means the advocate must be knowfedgeab]e of |
tspeciaj edhcatﬁdn and Title I terminoTogy, assessnent, and referral ;ﬁ )

techniques, as well as basic'nemediation methods, and must provide a‘\
'.use?d1 service to those.schooi staff qrdinari]y’responsib1e for ﬁhis.

Oftentimes there’ can be overlap in an advocate s reSponsfb111ty and 2
,director of special education S respon;;b111ty While mpst directors of -
Ispec1§1 education want to prov1de.the personal gontatt'with homes and

fan111es'that'1s necessary and requiréd, administrative duties often

. .Y -
s ' ) . s/

‘e
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' make this extreme}y d1ff1cu1tz' An’ advocate 1s able to augment the ST
director's role by he]ping te, keep parents 1nformeq and 1nvo]ved by Ty

Lu'

drawing parents ‘Into. necessary placement and}eva]uaﬂon stafﬁng, and

by ‘alerting the director to new deve]opments ear]y Unfortunate]y, Co
o, ’ where advocates’fa11 t0~develop this cred1b111ty and work1ng re]ation- Lo
.sh1p ‘with appropitaté school staff little effect1ve representation ‘ '
\for Indian students with special/learning needs can be expected ‘

Tables 5- 8 §pages 21 to 24‘§.show numbers of Indian students | o _lr~
‘receiving various forms of spec1a1 academic he]p Two types of 1nvo]ve— -
ment by the advocate with these students are def1ned support and ) "
1ntervept1on. Support means that the advocate has ménitored the students ‘
progress, and has ma1nta1ned\a-fr1end1y relationaship with the student,
but has not been inyolved ih any programichanges for the student.

Intervention meang that the advocate has been involved with the student,
N his parents, and schoof personnel an order to affect a program rev%ew or
\‘change on resolve an interpersonaT relations dilemma. 'This’can include ] —
conferrfng with- the student, hts parents, and his teachers, attendance at
Q’ -7 staff1ngs and parent/teacher COnferences, and arrangement for supp]ementary .
he]p not normally supplied by special education-and Title I (such as Title
L. IV-A tutoring, DVR programs, Johnson;Q;ﬂaﬂ]ey tutdring, part-tima‘Work and
grrangement of special motivations.) '
. > : Several factors must be kept in mind when 1nterpreting thQUZata in ' f
B e ab]es 5-8. First, tremendous differences exist among schoo] districts :C
- ',’. regarding percentages of Ind13q students rece1v1ng var1ous types.of assist—

ance. Reasons for these differences are many and var1ed. The degree of

special services available varies considerably from one district to the
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‘ next.b 0n1y a few hagh Johnson-o Ma11ey programs or spec1a1 tutoring

prqgrams through fit1e TV-A Thus the degree of service available

. varies cdnsidgrably and not necessar11y dn d1rect propontion to need.

. Second. the nature o;NTHE Indian commun1t1es in each district

~,

var!Ls In some districts the Indian community is a c1ose-kn1t cul-
tural group af its own; patterns of achievement and difficulty in

schoo1 become reinfbrced many times over, by peer pressure and by .

“atti;udes of school staff and parents, with the resd&t that many more b

Indian students need special education or’other re1ated help In

ﬂother distrjcts the indian connun1ty is more diverse aﬂd 1s not so

N

much a cultural entity of its own. In these districts, the factors

_meqtioned above do not exert as strong an influence on student

. -
achievement o

A third factpr to keep in mind is that tremendous d1fferences
exist among the d1str1cts, regarding the ?eve1 of 1nvo1vement of the

advocate with these students.. Table 9 (page 26 ) will i11ustrate

this. ' - o t

d,/Some advocates 1in some districts have achieved high 1eve1s of

1nvo1Vement and have became 1ntegra1 parts of districts’ efforts to

— —_— ———u

serve children with spec1a1tneeds while in other districts th1s
Involvement is at best superficial.  Differences both in the att1tudes .
éﬁﬁ techniques of the advocate and the o nness of school staff to '
this'type of help give rise fo the wide’ variation in 1nvo1vement -of
advocates Th1s is not. to say that 1eve1 of involvement 1s an automatic

«

4
measure of the success of an advoCate, success may take a 11tt1e longer

-

in one place than 1n another,. As 1h any difficult task, some peop1e

o . are mare effect1ve1y su1ted fortthe work than otherj; this can resu1t

‘ ¢ ' ’ S
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S =~ 1n vast'ly different *ults from one dﬁﬂct to the next. - -,
%, A In work‘lnd vﬁth Ind1an students who have speciaT 1eam1ng needs,

s

Q as’ in 1dent1fy1ng Ind1an students and working with those who have
dropped out of school, the need for an advocate does not necessarﬂy

)
dimnish with time. As long as there are Ind1an students who need specia'l
A he'lp 1n school; there wﬂ'l be a role for an’ Ind.ian Advocate lndian
X te Youth Advocacy at Ats best is a powerful force toward the 1mprovement of :
‘ ‘- t;chool $ efforts to educate Indjan youth: ./‘"‘
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©'C. Parents of Indian Students

;‘?- Very often the feelings tﬁat an Indian young person has.for school

+

s Training Sessfons:’ - S .-

~are directiy re]ated to the feeiiﬂgs his parents haye for the schooi
Schools bave a tendency to becaue a.rather frightening unknown to
' .parents who may have ‘had conf]icts with teachers or other schoo]
personne'l in their background or who may not have graduated themselves
"Getting Indian parents involved with the schoo] diStrict in a positive
way is one of the main concems %f the advocates The Title IV-
parent coumi ttees provideg a untqoe_ way in which parents ?‘yld become
active]y and positively involved with their children's education‘.‘
Nl’ab'le 10 is an indicatifon of the change,in parental irivo]velpent through
. the _Title IV-A pa'rent commi ttee: The ave‘rage‘number' of parents on a
" conmittee is 8, .'each of whom represent at least 6 other Indi an ‘parents’
of the cotrmunity - N - |
© The advocate's role pertaining to parer‘t comittee has been many .
.faceted. They were originally” responsible for the organization of
corrmittees not previousiy operatiiig H'ith this organiza'tion process
came the necessity of providing parents with information and training
in serveral areas. FoHowing is a list of "the Training sessions provided t.

.

by COSEP to’Indian Parents. ‘ | R

Fall 1975 “Basic Parent Comnittee " " 15 Parent Committees-
) Information for Title ;V-A -4 Sessions .

Fall 1976 ., Title IV-A Eudget and Record- Eveleth 14 Parent Committees
: keeping Horkshop 1 Session

¢

4
fiinter 1976 ' Titie IV-A Propesal Hriting 14 Pareiot/é;mittes -2
AR Norkshop . Sessions

[y
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4
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NUMBER OF INDIAN TITLE IV-A PARENT COMMITTEE

o

|

;

Existing Active
19741975

Existing Active
1975-1976 .7

A
.

Existing- Active
© 1976-1977

TITLE [V-A PARENT COMMITTEE -
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: These training sessions only représent a minute pa tfof all the - P

“information and assistance prcvtded to\oarents by the Indian Youth

~

!ils'“ldvqcate or Indian Youth Resource Person. Advocates have recruited

. and accompanied parents toﬂvarious-other training sessions.sponsored

8

y ' by other agencies, as well, = ~ RN N
' ach parent commiftee meets an average of once a month and the '. -
S advocates attend nearly every "parent cannittee meeting. This can be"

a lot of meetings for an advocate ;that represents“several schoo]

, ' / d1str1cts Fortunate]y, this past school year, 1976-1977, has seen

many of the parent committees begin to deve]op a sense of unfty and

. . purpOSe With these fee11ngs they can operate independently of the
.; ! advocate and have become a strong 1nf1uence in severa] school districts.

D. Dissemination of Information

Concurrent with the other needs of many Indian students -is the
necess1ty to find sources of a1d to be used in pursuing training beyond
h1gh school. Such aids do exist, but unfortunate]y, many Indian families
are not aware of the ex1stance of many of these: f1nahc1a1 aids. The

s advocates have made it their bus1ness to ‘become aware of what financial
aid exists and how to apply for 1t. Table 11 illustrates the involvement

[y

. .
of the advocates with Indian high school seniors who will be-pursuing:

same form of training beyond high school. _

Hhen_'an advocate is actively involved in the process of a student

-~ ‘

pursuing some form of higher education, he/she is helping fi11 out
admittance' and financial aid papers, making contacts for the student, v‘;
- and possibly taking the st&’ent to visit a college or vocatiohaI school
The process of d1sseminat1on of post-secondary 1nfonnat10n and aids -~
to Indian students and their parents is. another one of the many,ro]es of

[ .
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T6H SCHOOL SENIORS  *

DIAN STUDENTS WHO ARE HIGH S

NUMBER 0
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the adv?catn that is conthnuous. This ro]e has a subtle impthance

that- is not measurab]e, perhaps the assistance hy an advocate with >

7

the dirty w0rk of “papers" may have made- the differences in the decisions

by Indian young persons to pursue some form of higher education.

oL




‘ One way to bring aH of the preced'lng fact 1" infermation into .

- prese'nt the fiavor of ‘the role of advocate and the COSEP projéect as a

. 3 yr h ) - . «.;"‘99 ’ ’ .-
199 Se]ected Anecdotes - . ‘

‘o

L perspective is by an exposure to the actua1 exper\ nees of the Indtan ¥

Youth Advocates or Indian Youth Resource Peop‘le
- .r“4 ' ‘ N
is  unique and each'br1 ngs some of‘his own’ persona‘ jty to ‘the* job. How-

VR

~ever, all havg a commitment to serving "Indian s-tudents through educ-

ach of these people

-

ationa] systems. .« . Lo h R ‘ .
FoHoang are four aneqdotes compﬂed from the work of the advocates

this past yea_r.7 These brief encounters with persona] experiences he1p

whole. !

A. Student Advocacy A Drop-Out Problem } ]

I became involved in he'lpmg 2 seventeen. year o1d mare student # ‘l
“grade Y1, who had 1eft the hpme of his foster parents due to family, )

d!lSputes, and was living stemporarﬂyﬁth his gir] friend s parents. P

A{ter m1ss1ng a good deal of school, he finally dmpped out I had T
talked'with him prior to this, about his irregular attenda‘uge, s1nce
his grades were also suffering. { had,&]so helped him verw_y his en-

. ro]liment with the Bureau.of Indian Affairs, and we had d1scovared that - ¢

. he was g enroﬂed member of the M1nnesota Ch1ppew Tr:1(be, the Leéch Lake .

' Reservat‘loni - * ~ |

After he dropped from schoo], I went to ta1k with him and he decided

to return _to schaol. "Unfortunately, the schoo] was re1uctant to have him

) return, due to his prior attendance. h1s grades, and his school prob1ems.- .

‘ I met with the assistant principal a“d the schoo1 counse1or, and we dis-
cussed aLtematives for him. F1na1Ty 1t wds decided that he should be

allowed. to return to school, with restrictions regard1 ng his attendance. -

- : 33
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: court with him and.by preparing him for his court appearance Hé

was re'leased to a young c]ergyman as there wasn tgvzough proof to

,the clergyman s car. Charges could ?ave been presseggagainst him

length what he wou]d do with his life. He was very mixed up at th
* point, bqt felt that he would 1jke to try a vocational schoo] in the 43
. fall of 1977. J showed him materials from various Avii's, and he .

~ B. Role of the Student Advocate: Perspective One -

N L
.

- :(”3
I found a tutor to help him catch up with his schoo] work - h
’ .

This student was also on probation®at the time. and soon was- A

arrested with a possession charge., I supported him by going to

convict ‘him He&vas not i‘schoo] at this point, gh and stole
again, but the cieugyman decided 1nstead to send hjm to Duluth to

live with his mother, with the restrlction that if fie became involved
“‘s

“ in-any more trouble, charges wou]d be pressed

. .
' In March the student returned to our community, and movedqn With .

»

his foster parents. Prior to his. leaving, he and I had discussed :7 e

i

decided to try Bemidji AVTL. e T N
T then made an appoi tment with a minority recruiter and with a ' -

financia] aid officer of the Minnesota Chippewa Tribe and arranged for -

them to meet with us at the office of the director of the AVTI. After -

obtaining the necessary enro11ment and financial aid- papers, which I ..

helped, him fi11 out and send, we arranged a financial p%lket.for him. "~

I also helped him obtain a Job for .the summer months through CETA, and

will moni tor his progress until fall, when he enters Bemidji AVTI

. I recall one day that was particu]arly full’fbr me. .1 gegan_the day

hy sending ma111ngs to all members, of the parent committee. ;At(Q:Qp

a
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a student stopped by my desk and we we //dxer her financiﬂ aid
app'licat'lon whHe d'lscussin.g her p'Ians \t& ttend vocat10na'| schoo'l
I made aryangements: _to help her find holsing. As soon as. she 'Ieft,
. I hurried for rny appointnenf(at' the senior high school. F1ve Indian _
e : ‘students were p‘lanning to visdt Bemidai State%ve’rsity that evening.
ﬁ;o attend a pow ww. and we needed to f1na1‘e the transportation :
- A?ﬁr this short meeting, the high school €ounselor asked e inte his
offf'cg, and we-discussed what we cou'ld do to help’ one part1cu'|ar '
\student who was hav1ng some health prob]ems as we‘l'l as em{tiona'l

w

conf'hcts with famﬂy- . —_— , <. -
Right after 'Iunch I made a home visit and d'lscussed with a mo@r
how her son was doing 1n an EngHsh extension course from the University

“of mnnesota He needed this course in order fo graduatefbn sme and

) I was p'Iease to hear he was doing we'l'l 0L I

'Imnediate1y after this I picked up the studen;s who wou1d be « _ -

visiting Bemidji State Univers‘-ity'tbat evening, and drove to Bemidji.

The pow Wow raplate, and we did not return untﬂ near'Iy mjdnight AC

- full and reward ng dayiad f1na1'|y come tyn end.
_ c. Ro'le of] the Studen.t Advogate Perspectwe'TWo

- -
Nhﬂe no d 2y - s a typ1ca'| day, when mrking as an Ind1an Youth
- Adg:ate, I}ind cert:ad.n act1 v1t1es more comnon than others Basxcaﬂy,
"y
most of my’ thne fs spent 1[\ fo'ur; major ways

Aal. - Pareft support;and parent committee work. -~

» 2. Support and asSis‘Eance for Indian students with school .

P ' ' - problems. . - o -
'3 Title Iv proa’e’ctdmﬂementatjon. ~ o T -
N \ 4. \COSEP staff activities. ; |
. ' ) | & .
. J | . ,
B ,
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/ tprough school successfuny. That is rpany why I er my w§k o
>

/ L

?

.
«
~

-K morning might 1nc1ude phone calls to finaHze a parejt

pe

comittae meeting and, a conferénce with the' junior high counsel"
about a student who( been skipping then I might Tine up a o
session with the stude&gr arrange a "home v1s1t 1 find I must | .
r1de a thin line,. 8ying to be‘sefuhand productive in the eves %
of regu\ar school staff but at the same t1me av01d1ng thﬁ role of '
truant officer. Occassionaﬂy,\whﬂ‘e I amin my office, a ﬁudent

° might s’top bfto ta\k Sometfmes it may be because of a prob\em or = - ""'-g, -

incident, and- sometimes it may be Just _to v1s1t\‘ S K

‘. ‘My afternOOns are often spent out m office, either"in the K
'schoo’l buﬂdings or visilng-homes. Most. contagts I have w1th students

who have ‘dropped out Pe. made through home v*lsi)ts at a ‘time when I.am

not an’ 1nc9nvenience to have aftumd: . o o

) Each parent comnittee that I he'lp hasyzthly mee‘angs o This

< e
mea‘ns at "least thre; even1ng meetin eacl]&month A]so, I have occassion-y_

T
a‘m attended a-school board meeting tentimes Iﬂbecome aware of-a_

:“"l‘

developing’ coanet or prob]em for a.student at these meet'ings, and may

I may a]so find myself mak ng arrangements for a f1e1d tr1p t}}at a

[
A

or, vocationaT schoo] for atou!'add“a ta\k w1th .the adﬂHssions counse]or

0ccas10na11y I may even beg_ome 1nv01ved‘w1th financia] aid arrangements.

or hous1ng and transp.ortation prob]ems, for a student goinb on to higher
* . \v .,

2

educatfon T ' ©, ' :
Thgwork as fQHed with variet’ whféh makes it both 1nterest1ng and'

di'fficu\t. But I feel.I fi1 a use?u] ro]e, and .can help Ind1an students

e

1 - 3 \ +
. . ) /-
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parent comnittee {1@ p]anned. or \arranging to take a student o a coHege -~

a,(‘"'

t

1eave with a new list omtacts to mike for the hext day. B o

-
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* .D. ,S‘tudenfdvocacy ‘A Speciﬂ Education Problem T ]

" "The placs '

start is when [ met the Olson fam1 1y.. That sounds -
- _ Yike a relatively ‘easy thing to do, but both Mr. and Mrs. O‘Ison vjrk ., ‘
until 1ate Monday through Thway but -are home earlier on Friday . |
afternoons,.‘ After a Inonth of trying, we finally got together N ]
liked the ;01‘son family ‘imedi__ately! A visit to the'lr home on Friday ’
got to. pe part ofm& scheduie, a part that I looked forward to: \J,, .-
e "As the femﬂy and I got to know" each\;her and deve]oped spme
mutual trust, we began to dtscuss problems that”thetr children wer
: hav&ng in,cchool. re- than one child was having difficulty, but the -

earap daughter, who I wﬂ] 11 Janice. Janice S

most serious was a.

mother expressed 4 concern that Janice seemed to be f‘orgetfu.l and was

-

having problems in schoo1 bécause of this. I then ta'lked with her pr1nc1pa1,
and slﬁ voiced the sfame toncerA oo?ference with the p\?nc1pa1 Jam ce s

-
g

ateacher, and the mothen‘was arranged "4t seemed 1o \Iﬁﬁa ‘Mrs Olgon: when -

arranged the conferem‘f to‘rd: herwhat was go‘ing tor Be discussed. and ,said Lot

\ . Tay
‘thathoqugowithher ) o . )

j »
The cgnference revealed the same,,eoncern Janice coufd not remember, *

and she could not comprehend much of her math problems. We then talked -
' aboutcwhat the $choot had to offer Janice which af that’ point 7 R 1imi ted..

’ Iy
. Something unexpested Came froar that conference, however. 'AS we were lepving.‘ + Tt
i N ot ‘
" Mrs. 0lson asked a ques-tion about’ a-child being convu‘lsive as a baby, and - :
» :
—-if 1t-wou1d have any’ effett _her now None of -USs knew the answer, but

"'decide'd.dt was worth"checkin 1nto Ne then consul ted t'he scnool ndrse who *
L 14 '

-

then sent us\to‘ ‘the fami 1y's regu]ar doctor . o

" After that we started checking with' the spdci al education d'irector for )
the distr’ct, to see what steps we should take to have a pediatrlc ex'a1uatio I )

%" e

v *
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~Janice, and.what goUTT g done if the evaluation should turn,out as ’
. we half expected it might. ”The director of speci!h education nas most'
. he{tful and gave ﬁs some~d1rect1on Then we started writing 1etters.
We had =rto get the he1p of county So@lal Services, Also. the 'school
ﬁhrse was huite'dnvo1ved, since she made an appointment for Jan1ce at
_ the Mayo Clinic. . R -
*  The tr1p to Rochester and d:e Mayo" Clinic was quite an exp!r1ence
I ‘made the tr1p with the 01son family mainly for support but it was a
i rea] learning exper1ence for me. I saw the 01son family 1n_another
i/,z\ ﬂErspect1ve -danice was a real trouper! ‘She did all that was asked of‘
g\her,‘l thout complai nt _ After the tesZMe found out exactly what we
- tthought we would. Janice would need special edudhtlon help, through .

the.school. But now we had ammunitioniio get her that he1p We had

f___ﬂ_ﬂ,_,,;kmhmented proof

With a11\the documents and the tesg;ﬂbsu1ts we went back to the

AR Y

-

' school and to the director of spec1a1 educat1qp to try to set up a program
. =" qeared to Janice's farticular needs. The school did not have the facilities

’ _to meet those needs, so through the director 6f special education, a program

g

. ' 'for Jandice was set up in a neighboring schoolX .
-, t}ilt is now the end of dgn1ce's schoo} year. at the second schoo1, and we
2/ge§ will soon be ha\1ng anothér conference to see if we can set up a program

for her>in jlinior high school, back in her home district, for next year

W i As I write this, it seems like it took alot of effort and time, but
- that many ‘people could have done the same job It took months of writing
1etters,.making-appo1ntments, and meeting with this agency or that agency.-

" Ultimately a large number of people were involved. The principal @f the
o ! )

1

' . [3 -~ N - Ve ',‘"

-
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school, Janice's teacher, the schgo1 nurse, family doctors, the county

. CoN )
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i Sbc1a1 Services. the spec1a1 education personne] Mayo C11n1c .
doctbrs and techn1cians and the principal and teachers of the
sgcond school q1stFict—a11 Elayedl1mportant parts.- Ope pr1h§ipal
remarked that none of these 111‘:Hy1dua'ls had the time to put 1nto"
' such an efforﬁ//And 1t was fortunate to’ have an Indian Advocate
s whose reaponsib111t1es ﬁncluded -this. It makes me wonder,though.-

how many other ch11dren are go1ng without appropr1ate services,

Just because of lack of time to get 1nvolved.
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IV. Summany: . ' :
l The fact that I‘ndian stu&nats have spec1a1 1earn1ng needs
that are not being successfu]ly met has been evident to peop'le,
in many areas of’ education' The fact that there are many Indian |
young people of schoo] ,age, out of Schoo'l who are jn need of-
- special serv1ces "has also been ev1dent The pI‘OJeCt has made and’
ts continuing to make an attenpt !O meet some of these needs through ‘

3

the position of Ind1an Yéuth Advocates and Indian' Youth Resource
Peﬁ'le in Northeastern M1nnesota _ L ‘ .
These peop‘le have been actively 1nvo'lved in the1r individua]
schoo'l districts through the depar}:nents o? special educat1on or ‘the
',schoo} adninistratwn , They have become acqu inted w1 th,..Ind1an
students and the1r familtes 1n order to serve as 2 11’a4soh bet:veen
these Indian famihes and the school. They have 1dent1fied Ind1an
_Students who are receiving special services and have attempted to.

determine with the help of tra1ned professiona]s 1n the schoo] distr1ct .

amd auxﬂHary to the schoo] district, if these services were appropriate '

or adequate The Advocates have been 1nstrunenta1 in mak'l‘ng schools aware
of Ind1an students who are not ‘recefving any special educational serv1ces,
but who were determined to be in need of them. H

Finding Alternatives for out-of-school- Jhdian young people is an :

important function of the Indian Youth Advocatl:’The Advocates are
g

involved in taking these young people. to colle

N

. filling out‘ forms,.and heTping to make appointments for G.E.D. exams. .
‘A times ‘they set up and attend staffings in an ,attem’pt'to fac{litate a

- student%s re-entry 1nto high school. " Once.an out .of school yduth 1s ;

. 1dent1f1ed. an attempt is made to determine if he/she wishes to go back to
¢ .
o schoo'l or 1f therfis another a]ternatWe that /:ou.]d be pursued

t'i"‘ . . !
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The att1 tude of an Indian parent is very 1mportant in the
fomation of a students attitudes toward schooT The advocates

—are qont‘inuously working to keep both of these att1 tudes positi ve.
M wme involved n their schools through Title 1v-A

./n?:;rans and through the efforts of the adv0cate to}draw ;hese Indian
‘ ’ parents into Staffings, conferences and any other schooI funct1ons‘

. Through all of these duties and responsibﬂitiesésruns the thread

f positive Indian identity. Indian students wha are' having d1f¥1cu1t1es’
I!\dian students who are succeeding very well in schoo] out-of-school

Endian youth and parents of Indian young people aH have ,a person within
it the school system with whom they can relate. In addition this person,

the In’dian'.’Adv‘ocate or. Resource Person, 1s an Ind;ia.n person who can . J "
°  represent the schoo]l in a oositive way to Indian students and parents. . - i

The posfitf‘;e_ ltaison ;n both directions-can only help to efiminat'e

misconceptions on both sides and work toward a much more productive . -, J

relationship between the school. districts and theirflndian communi ties. ‘ -

' . The end results are better edugational opportunities -for Indian youth.

¢ .
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Appendix 1
¢ . - . LT . S

LI ! ) *BUdgets 1. > .

. N , ;

. - COSEP \ = Feb.-dune . | o C
Funding Source . F¥ 75 - FY 76 FY 77 . Totals
CETA | - $16,500 « $10,500 §$7,000  $34,000 °

- , ] § \ . ‘ )
M © ' 7 $18,000  $18,000 $18,000 -  $54,000
Special Ed. Reimbursement _ $6,50 $30,000 $36,500

- Special Education Title VI-B -~ . " $43,000 - $31,000 $74,000
Approx. Totals 334,500 - $78,000 $86,000  $198,500 -

T / P4

Locally Supervised Native . | ) , '

American Resource Persons

Special Ed. Reimbursement ’ ' ©$20,000  $20,000

" Local Title IV-A A ' $15,000 ° $15,000
. ' - - e
» - - N L’ .

Local School District b $1,500 $ 1,500
. ' . | S .
‘a;Approx. Totals . .+ .$36,500 $36,500

4 *By Funding Source. Figures are appreximations.
S e g :

R 2
H

-
a
) \I\‘ RS S
ol
'{'A\ . .




~‘Appendix: 2

-

. 'COSEP AREA NATIVE. AMERICAN YOUTH RESOURCE PERSONS

and .

COSEP STAFF

v
V1r911 Wurr

ject Director .
Nett Lake School ‘
Nett Lake, Hinnes‘ 55772
‘Phone: 757-3330

Cook-Cherry-Alango
El)

abbitt

Carol Jean McDouga]]
Natfve American Youth Advocate
1.5.D. 9696 ) .
Ely, Minnesota 55731
Phone: ,365:6154

Hibbing -~ .
. Chisholm "
asﬁwauk-Keewatig
oyce Hughey
Natide American Youth Advocate
Alice Elementary School

Hibbing, Minnesota 55746
"-Phone: 262-3831 -

Mrginia
Mt.-Iron

Eveleth

. Aurora-Hoyt Lakes

Susan-Luoma -

Native American Youth Advocate
1.5.D. #706 ‘ g
Virginia, Minnesota 55792 .
Phone: 749-2129

International Falls

Karey Thompson

Native American Resource Person
Indian Friendship Center
‘International Falls, Minnesota 56649
Phone: 283- 3448

.
-

’

. Laurie Bakkum‘

Program Manager

J
Box 1066

Virginia, Minnesota 55792
Phone: 749-2912 -

South §ooch1ch1ng
ttlefork-Big Falls

Rodney Hilliard ‘
Northome High School ‘
Northope, gsr?c{ta 5666
Phone: 897-8

, Grand Rapids

A, "Jay Bendix

Native American RESoyf/o Person
Special’ Services Building

E. 8th St. and 9th Avenue
Grand Rapids, Minnesota 55744

" Phone: 326-1409

Tower-Squdan
* Lynn Tofte

Native American Resource Person
1.S.D. #708

Tower, Minnesota 55790

Phone: 753-4040

Y

Coleraine-Bove
DarTene Freemaﬁ
Native: American Retource Person

Bovey Jr. High School
Bovey; Minnesota 5570

Phone: 245-2661
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- - "~ JOB DESCRIPTION - ' . -
J Position: Program Manager _ 0 : - ~
Position Purbosé; 1) To supervise Indian Youth Advoﬁates in serving
i " Indian students. To consult and advise with schoo!

-district sponsored Indfan Youth Resodrcg_Péop]e.
2) To promote on-going advocacy for Indian s;udehtsi*‘
3) To establish contActﬁwith COSEP area schools, and ?
. maintain.credtbitity with them, ] -
, \\ 4) To encoﬁrage the development of parent committees,
~— ° and assist the advocates in effective support of the
. parent committees. . o
5) To service as ; consuﬂt;nt to the Indi%n Youth
o Advocates -and* Indian Youth Resourde People concerning
prop;sal writing, existing “educational services and .
v ' avai?ab111£y of other needed resources. ?rovfde . . e
- technical assistance in all of these’areas. .
; -6)\ To plan, monitor, and direct. al] program‘budget

-

operations. .

- 1) Provide basic program direction for advocates.

2) Consult‘régu1ar1y w1tﬁ advocates on an {ndividual

basis. -
‘.' ’ 3 3) Orf;]ain{ze staff meetings.
- M~ 4) Plan anJ 1mp1e$ent training for advocates and Indiaﬁ' ,7
‘ ‘parenf committees for Title IV-A of the Indian Education
Act. ‘. .
’ ) | ' : f, fat’ ,ﬂ ~ F -

- =




5) Gather, coordinate and dissem1nate 1nformat10n N

on spec1a1 learning needs of Indian students 1% the' -

project area.' : ;. . ) . -

6 Plan, monitor and di?ect’COSEP budget. Prepare

and submit'all financia) reports‘.require'd bj/ the |

funding. sources. ‘ _ ’

7)y Prepare and submit periodic financial and,program‘ -

'reports to the Nett Lake School Board.

8) Maintain contact with Minnesota State Special Education

Department, Title I, Title VI, and Indian\Education

" Sections; ﬁfnnesatathip wa Tribe; Northern Region
Advisory Service; Division of Vocational Rehabilitation;
and other agenties serzing Indian students? Arovide

liaison between these agencies and the advocates. @ -

-
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" position:
L ' Position Purpose:
(
Responsibilities:

AN

* services; enrichment and motivationa1 activities moe fied

: tke student foremost.

. Appendix 3
" POSITION DESCRIPTION '

. b i )
Native American Youth Advocate
1) To advocate for Indian students on the basis. of
their_individuai‘iearning needs. o B

2) To :timuiate action towardythe development of

services for Indian students, to fditiiittheir unmet

needs. =~ ~ L | .

3) To estabTish and maintain contact with Indian scfigol
age youth whether attending school or not, their parents,

and schoq1 personnel. To fungtioh as a liaison between . .

these groups. ¢

4) To encourage the develo 't ard assist in the ' . |
effective operation :*ka_ggiizi commi ttee for Title IV-A .
pf the Indian Education Act. ; : C

1) Ide:tify Indian youth attending schgdi and advo;ate. a

for appropriate services This shall include arrangements R
for: special education evaiuations staffings, suppiementany

reguiar'g:hdoi programs “counselling; work experience \

dﬁgrangements must always be made with the best interest of

2) Identify all school age Indian .youth whs ar[n—o?

v
-

attending schooi and have not graduated. and adv:s:;e for
appropriate services for them. This shall include”arrange-
ments for modified programs withih the schootl, programs
¢ k]
»
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foremost.

_Spec1a1 services.* S . .

"regular reports or spec1a11y designated tasks. Assist

parent committee chairperson in organizing regy]ar

' 5) Keep parent committee informed of pertinent infor- -

activities. ’
6) Assist in writing Title IV-A proposals. - -
7) Encourage the development of spéc1a1 Indian cu1ture— .

extended from the school, speéjei tutoring, workt_‘
experience, counselling, Adult Basic Education, °
higher education; re—enro[1ment'1n school, or
vocational trainingt Arrangements mugt be-ﬁade

with the wishes and best interests of the student
; ..

-
A

3) Make'regylar home visits to Indian families,uwith -

particu1ar attention to families of students receiving . -
4) Attend Title IV A parent comm1ttee meetings and
assist in the 1mp1ementation of T1t1e Iv- A programs !

Assist the parent committee officers in compIening

oy .

and Specta]tmeet}ng?.

hation-concerning Title I¥-A. Keep parentﬁcommit ee
informed of matters of concern within the school district.

keep school district personneT informed of parent committee -

re1ated activities, tutoring programs summer programs, or
any other ed cation service that wil) benefit Ind1an
students and tgg:r parents Encourage the Indian community

to participate theSe events

-
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. 8k Attend my schooT ooard méetings in which issues
of potentia1 interest or concern to the Indian com-

munity may -be presented Request t1me on the schoo] :

board agenda at regular intervals to present reports

and keep members 1nformed of progress_and developments

4

in the Indian Education programs.

9)‘ Establish bngoing contact with teachers of Ind1an

students Assist teachers in 1oc?t1ng Indian re1ated

curriculum materials and/or resdurce perigns. e

10) Participate in appropriate in-servigk training
_offered by ghé CdﬁEP project, the Minnesota Chippewa °

._ Tribe, The S;ateﬂoepartment of Education, or other

educational programs. N
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, COSEP ‘ADVISORY CRNCIL'
. ' - ‘ . ..
"~ Nora Hakala : . David*Villebrun
Indian EdUcation Sect1on Community Ed. Coordinator
Suite 201, Bradley Bldg.” _Nett Lake School
. 10 East Superior Street. Nett Lake, Minnesota 55772 .
. I Duluth Minnesota 55802 ’ Phone: 218-757-3330 ° v
+Phone: 218-723-4659 ¢ - '
Mildred Mueller, Director * . Virgil Wurr, Supt.
Indian Education Nett Lake School ‘
State Dept. of Edutation . Nett Lake, Minnesota 55772
Capitol Square Bldg.’ * Phone: 218-757-3330 ~
- 550 ‘Cedar Street : - -
St. Paul, Ninnesota 551071 .
Phone: 612-296-6458" «

b !

-Paul Shultz . g
Director of Services to
Indian People . ’
Rainy River Community College
International Fal innesota 55649
Phone: 218—28}§4§T’L

Bob Larson X

Special Ed. Regional Coordinator
County Courthouse

Hibbing, Minneso 55746

Phone: 218-262-3& ,
Homer Bjornson

Title I Officer

410" Minnesota Avenue
BemidJi, Minnesota 58601
Phbne 218-755 2928

R1chard Tanner .

Coordinator, Johnson-o Malley

.The Minnesota Ch1ppewa Tribe .

P.0. Bpx 217 -

Cass‘Lake, Minnesota - 56633

Phone: 218-335-2252 ) e

-
e

~F

- -

‘ %miversity of Mﬂnnesotaé

. Laurie Bakkum

COSEP Prégram Manager
AEOA B1dg.

Box 1066 .
Virginia, Minnesota 55702
Phone 218- 749 2912 -

T

Aune Fadum .
Elementary Educat1on

1gth Minnesota :5581
Phone: 218~726a7156

Gien Matejka, Supt

Indep. School District Te '

Eveleth, Minnesota 5573
Phone: 741-7527«

-
Francis Spencer
Director of Special Education

‘Indep.School Dist. #637 "
Virginia, Mjnnesota 55792 ‘
- Phone: 749-2129 ‘.
"t T
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MAP, OF COSEP™ AREA| * *-
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